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| Why People Do Not Help in Emergencies

Factor 1: level of ambiguity involved

in the situation

Factor 2: moral diffusion |

Difficulty in interpreting

A group of bystanders making

| What is moral diffusion? |

a situation

it more difficult

[ T~

E.g. 1 A man lies E.g. 2 A man attack:

face down. Possible a woman. Possible

interpretations? interpretations?
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1. Many people would choose not to get involved in situations like these.

People’s reactions towards
emergencies

2. Bystanders are often reluctant to intervene in criminal or medical emergencies.

3. They fear possible danger to themselves or getting caught up in a situation
that could lead to complicated and time-consuming legal proceedings.

Two factors explaining
why bystanders fail to
intervene

1. The bystander effect is the product of a complex set of psychological factors.

2. Two factors appear to be most important in understanding the reactions of
bystanders to emergencies.

3. First is the level of ambiguity involved in the situation.

4. When a group of bystanders is around, interpreting an event can be even more
difficult than when one is alone.

5. The second factor is what psychologists call the principle of moral diffusion.
6. Bystanders are much less likely to get involved when other witnesses are
present than when they are alone.

7. Membership in a group of bystanders lowers the likelihood that each member
of the group will become involved.

8. The larger the crowd, the greater the diffusion of responsibility, and the less
likely someone is to intervene.
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present than when they are alone”
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Reorientation: On constructing Chinese system of academic
discourse in foreign languages and literature discipline with

greater initiative
PENG Qinglong 8

On the strengths of forty-year development, the foreign languages and literature discipline is expected to
enter into the new phase in constructing its system of academic discourse, a phase marked by greater initiative,
stronger subjectivity and innovation-propelled reform in order to answer the needs of the current changes in
globalization, and of China in developing itself from a big power to a stronger world power. As such, it is
crucial to put forward new ideas and new expressions in a more systematic manner after redefining the interior
and exterior relations of the discipline, and sorting out significant theoretical and practice issues pertaining to
the development of Chinese economy and social culture. Only through an approach based on Chinese culture
to the world academic issues, taking the initiative to cater for needs of the country and society, optimizing
and perfecting assessment systems, and activating the enthusiasm of academic community, can we succeed in

constructing, with Chinese characteristics, the system of discipline, of academy, and of discourse in the end.

Teacher scaffolding in Production-oriented Approach
CAO Qiaozhen 15

The article proposes two dimensions of teacher scaffolding under Production-oriented Approach (POA)
theoretical framework, one being vertical scaffolding and the other horizontal scaffolding. “Vertical scaffolding”
refers to designing the unit task and then cutting it into sub-tasks, and “horizontal scaffolding” refers to providing
guidance and assistance in terms of content, language and discourse structure. Unit 4 of iEnlgish is used as an
example to illustrate how to build “vertical scaffolding” and “horizontal scaffolding” step by step and how to
fine-tune scaffolding to students of different levels, with the focus on feasible teaching steps and activity design

in each step.

A rating scale for assessing critical thinking in L2 writing:

Exploration and practice
DONG Yanning 23

To ensure the improvement of critical thinking (CT) abilities as an outcome of an L2 writing course, it
requires a profound understanding of not only how to teach critical thinking, but also how to assess it. However,
there have been few studies on how to assess critical thinking in L2 writing due to a lack of specific and
valid rating scales. Contextualizing Paul and Elder’s (2001) nine critical thinking standards into L2 writing
performance, this study develops a rating scale for assessing CT in L2 writing. By classifying the nine standards
into three categories of evaluation criteria based on the results of high internal consistency among the three
standards within each category, the rating scale ensures both reliability and feasibility. The development of
the rating scale went through a four-step process: 1) selection of standards for evaluating critical thinking
in L2 writing; 2) description of writing performance under each evaluation criterion based on a pilot study;

3) examination of the effectiveness and feasibility of the rating scale; 4) revision and improvement of the rating

100



